Social Software in the Classroom: The Case of Wikis for Scaffolding  by Ahmadi, Seyyed Dariush & Marandi, Seyyedeh Susan
 Procedia - Social and Behavioral Sciences  98 ( 2014 )  100 – 108 
Available online at www.sciencedirect.com
1877-0428 © 2014 The Authors. Published by Elsevier Ltd. Open access under CC BY-NC-ND license. 
Selection and peer-review under responsibility of Urmia University, Iran. 
doi: 10.1016/j.sbspro.2014.03.394 
ScienceDirect
International Conference on Current Trends in ELT 
Social Software in the Classroom: The Case of Wikis for 
Scaffolding 
Seyyed Dariush Ahmadiª, *, Seyyedeh Susan Marandiᵇ 
a Islamic Azad University-Science & Research Branch,Tehran,Iran
ᵇAlzahra University,Tehran,Iran  
Abstract 
The concept of being online, today, connotes a social experience and social activity is increasingly mediated by (new) 
technologies and the Internet (Laffey & Amelung, 2010). As we integrate more tools and resources to scaffold students, we need 
to understand what works and what does not work in a classroom in the future. The simple flexible nature of wikis makes them a 
powerful tool for collaborative and cooperative work. As they are free online writing spaces where context can be created, edited, 
viewed, revised, tagged, publicized, assessed and commented upon, wikis may be used as a source of scaffolding.  
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1. Introduction 
Being always on the move, human beings are experiencing and creating new facilities and ways of life. A new way 
of life has emerged for the 21st century human by the creation of new technologies. According to Shirkey (2008), 
new web technologies are creating a “techtonic shift” in the world because of what they allow us to do after we 
publish. “We create the potential for connections” (Richardson, 2010, p. 3) to form groups to make changes in the 
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ways we learn. And the society, at large, will be affected using these new things which change the way groups of 
people and communities get things done. The change including the technological ones “will transform the world 
everywhere groups of people come together” (Shirkey, 2008, p. 3).  
 
     Because of innovations in technology throughout the past thirty years, the face-to-face interaction, collaboration 
and cooperation now have the opportunity to be boosted by tools gifted by technology. Having different aims, 
virtual communities have been formed through various technologies. Virtual communication patterns are harnessing 
more user-friendly tools such as discussion lists, forums, chat room, and more recently, blogs and wikis. Supporting 
traditional instruction, blended learning and e-learning appear to be three common approaches to use technology 
(Kalelioglu & Gulbahar, 2010). Horton (2000) argues that blended learning has shown to be the most successful of 
all because of the advantages it has over traditional and e-learning practices. Prominent among them is that blended 
learning benefits from the strengths of classroom as well as the web together. The result is that the students (and the 
teacher) communicate both face-to-face (in the classroom) and online (in the virtual environment).  
 
     To see how successful the emerging technology tools have been, research projects on the preferences and 
opinions of both students and teachers concerning the social software, the nature and level of interaction, and the 
analysis of what the people involved communicated through the tools have been conducted. Depending on how the 
researcher has looked at the usage and integration of the new tools in the educational environment and also owing to 
the affordances of these same tools, a number of theoretical frameworks including social learning, collaborative 
learning, individual differences, cooperation and constructivism have been used by many various studies. 
 
     As online environments, including wikis, are considered to be social platforms, their influence (and role) in 
learning seem to be significant. Thus, the present endeavour aims to discuss the development and changing activities 
and other tasks of social software according to Vygotsky’s (1978) social constructivist perspective. 
 
2. Social Constructivist Theory 
 
Unlike cognitivist theories of SLA, which view learning as predominantly psychological in nature, Vygotsky, 
moving a step forward, considers learning to be both social and psychological. As Daniel, Cole and Wertsch (2007) 
put it, Vygotsky’s nondeterministic, non-reductionist view of the formation of mind provides the current theoretical 
frameworks of the ways in which human shapes and is shaped by the social, cultural, and historical conditions. 
 
     Vygotsky (1978) argues that the process of internalization directs the learners to move from the inter-
psychological level (social plane), i.e. between individuals, to intra-psychological level (cognitive plane), i.e. within 
individual whereby they assume responsibility for their own learning. Anton (1999) states that technical and 
psychological tools and signs (such as language) mediate actions. And the mastery of psychological tools mediates 
the development of basic mental functions to higher mental functions such as voluntary attention and logical 
memory. For this transfer to happen, Vygotsky proposes the notion of Zones of Proximal Development (ZPDs), 
zones between what is called “actual” development (what the learn can do independently) and “potential” 
development (what the learner can do in the future, with the help of others). Every act of learning occurs within a 
ZPD, building on what the learner already knows and can do, and is first inter-psychological (social) before it is 
intra-psychological (psychosocial). Learning begins by being object-regulated, and then is others-regulated, before it 
is self-regulated. 
 
     The concrete manifestations of culture in the environment through objects and artefacts, rituals, routines and 
daily practices, documents and valued texts and so on function as sign systems that mediate learning. This is what 
Vygotsky refers to as object-regulation. He argued that the learner’s starting point is social, at first, because s/he 
begins by taking cues from the environment. He, then, points out that one’s potential development cannot be 
manifested if learning stops at object-regulation. So, the significant others come into play and play a key role in 
mediating learning in what Vygotsky calls others-regulation. The significant others can be parents, teachers, elders 
as well as (more expert) peers. To translate the potential development into actual development, self-regulation, the 
third stage, is vital. This is the stage the learners perform independently. Storch (2002) stated that Vygostky’s theory 
is applicable to all types of leaning regardless of the learners’ age (being a child or an adult), the context (formal or 
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informal setting), and the kind of relationship between the learner and the tutor (symmetrical or asymmetrical). 
 
     The concept of scaffolding was later linked with Vygotsky’s ZPD (Bruner, 1985). Wood, Bruner, and Ross (as 
cited in Puntambekar & Hübscher, 2005) define scaffolding as an adult controlling those elements of a task that are 
essentially beyond the learner’s capacity, thus permitting her/him to concentrate upon and complete only those 
elements that are within her/his range of competence. 
 
     Richards and Schmidt (2002) distinguish three types of scaffolding: 
1) Vertical scaffolding: The adult extends the child language by asking more questions. 
2) Sequential scaffolding: The type of scaffolding found in games. 
3) Instructional scaffolding: It is an important aspect of formal instruction. Learning is a gradual 
internalization of routine and procedures available in the social and cultural context. “The language 
learner is assisted in a new task by a more skilled user who models the learning task” (p.466). 
 
3. Technology Tools and Scaffolding  
Instruction in the ZPD takes the form of providing assistance (or scaffolding), enabling a child or a novice 
to solve a problem, carrying out a task or achieving a goal that he or she would not be able to achieve on his or her 
own. As pointed out above, the main emphasis of sociocultural theory is the tutee’s transition from external to 
internal functioning which can be done via mediation. According to Huong (2003), “mediation is the mechanism 
through which external, socio-cultural activities are transformed into internal, mental functioning.” (p. 33) 
Furthermore, the mediation can take different forms including a textbook, visual material, classroom discourse, 
opportunities for second language interaction, instruction, or other kinds of teacher assistance. As a result, the 
teacher’s role differs to a great extent. The following section focuses on different types of mediation including the 
teacher, peer, language, gestures and tools and new technologies including social software, and more specifically, 
wikis, which can be considered as sources of scaffolding as well.  
 
     Computer-based resources, besides providing authentic and flexible learning environments, can be an ideal 
location for reflective and collaborative learning. Among the affordances of the technology, computer and the 
Internet millennium, one can find a number of different tools including blogs and wikis. Like other online 
environments and social software that encourage reflective thinking, interactivity, and deep learning where students 
interpret information and apply their knowledge (Cashion & Palmieri, 2002), wikis can be used to enhance and 
supplement classroom environments as scaffolds. 
 
     The simple, flexible nature of wikis makes them a powerful tool for collaborative work. Wikis offer a quick way 
for learners to collaborate and share ideas textually, while creating a content rich website (Martinez & Jagannethon, 
2002). Wikis offer huge potentials for building community collaboration and team solutions and also they can be 
used as a source of scaffolding. As the focus of the present work centers on wikis, the tool, its components and 
advantages will be discussed to show their applicability as a source of scaffolding aiding peers and teachers. 
 
3.1. Wikis: Collaborative, Cooperative Tools 
 
The first wiki was created and developed by Ward Cunningham and was used as a composition system, a discussion 
medium, and a collaborative tool (Leuf & Cunningham, 2001). Cunningham, claiming that wiki is inherently 
democratic, believes wiki technology will facilitate the evaluation of knowledge creation and publishing. The word 
wiki comes from the Hawaiian word for quick to represent that a wiki website could be quickly created for a 
collaborative team (Bold, 2006; Lamb & Johnson, 2007). A wiki is an online workspace that allows members to 
collaboratively create a series of web pages, edit and revise their and others’ work, provide feedback, keep track of 
the changes and publish information online without requiring HTML knowledge, using no more complicated 
technology than a web browser. Wikis seem to be capable of fulfilling Tim Berners-Lee’s original vision of the web 
as a medium for people to not only read but also create their own content.  
 
     Wikis may be used for a variety of purposes. A simple wiki may be used as a “scratchpad” for brainstorming on a 
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text or as a place to achieve shared content and link to resources such as a group calendar or external Web sites. 
More sophisticated wikis with additional technical features can be used in a more dynamic and ambitious fashion, 
such as in support of a corporate intranet or a massive documentation project like the Wikipedia. As social tools and 
appearing to benefit from the wisdom of the group, wikis, that allow users to hold a stake in the community and 
develop a reputation ultimately, can foster close, productive group work (Ciffolilli, 2003).  
 
     The potential advantages of wikis include promoting collaborative writing, providing open-editing, allowing non-
linear text structure, encouraging multiple modalities and providing a simple editing environment.  
    • Wiki environments are widely believed to help acquire collaborative writing skills (Engstrom & Jewett, 2005; 
Keith, 2006; Lamb & Johnson, 2007). The collaborative context provided by wikis encourages users to negotiate, 
collaborate with others, and learn from other people’s work (Keith, 2006). Wikis emphasize the process of learning 
while discouraging outcome-oriented learning (Lamb, 2004). 
   • Concerning open-editing, users can change their own and others’ work. Wikis provide an easy way for 
completing collaborative projects, extending group work by continuing it asynchronously outside the course, and 
they also encourage learners to participate in discussions on their own in the online environment (Lamb, 2004; 
Farabaugh, 2007).  
    •The third advantage, non-linear text structure facility, enables associating web pages with non-linear navigation 
structures which provide easy connection of meaning previously unknown to learners and increase the speed and 
variety of content development (Ebersbach, Glaser, & Heigl, 2006;  Farabaugh, 2007; Keith, 2006).  
    •Another advantage of wikis is encouraging multiple modalities. Wikis are able to incorporate graphics, audio, 
video, and animation that allow learners to express themselves and communicate the meaning that may not be fully 
expressed in the text format (Jewett, 2005; Kress, 2003). 
    •And the last advantage of a wiki is that it can provide a simple editing environment. Using wikis, the users are 
required to make little navigation and clicking. The easy editing process enables non-technical users to participate in 
a collaborative work (Chang, 2004; Raitman et al., 2005).  
 
     As well as the advantages mentioned, there are disadvantages in the use of wikis (Hsu, 2007): 
First, a lack of organization and structure may result in an unmanageable wiki. Second, tracking contributions and 
modifications can be difficult. And third, controlling the quality of content may turn out to be a problem. 
 
     With the above introduction on wikis and what was discussed concerning ZPD and scaffolding, the possible links 
between this easy-to-use social tool and scaffolding will be explored below. Some suggestions for the use of wikis 
are also made. 
 
 4.  Scaffolding and Wikis 
 4.1. The What and How of Wikis 
To see how wikis, as an example among social software tools, goes with this very powerful and influential 
construct of scaffolding, a more detailed look into the construct and what this tool can afford, would acknowledge 
the beneficial role the use of wikis might have in the classroom, or the “classworld,” as we might call the classrooms 
in the new millennium since the class is, no longer, confined to the walls of a room.  
 
     One of the most significant facts that make wikis (or any other tool) a favourable tool is that they are simple to 
use (user-friendly). In fact, every page on a wiki has a link at the top saying Edit Page. There is also a page history 
which shows the changes made. One can also see who has created the change and what has been changed. Here, one 
can see all the versions and can even revert to the version s/he intends to observe. A comparison of the versions is 
also possible. On the wiki, one can also find the “Discussion” tab allowing editors and contributors to discuss or 
negotiate what they want to be in the entry before they create it. 
 
     As discussed in the introduction section, wiki systems are “another approach to publishing on-line information 
and they are also a different way to collaborate” (Pereira & Soares, 2007, p. 88). As the instructor can assess, track 
changes, edit or delete the information posted by the students, the students can revise, edit, comment, contribute, 
reference or study through wikis. Allowing students to have a greater control in managing its focus and direction, 
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wikis might provide a relaxed sense of control over the content they produce since they can take their time in doing 
their assignments and share of the projects they are engaged in. 
 
     Shih, Tseng, and Yang (2008) point to attractive characteristics of wikis as rapidity, ease, convenience, being 
open source, and maintainability. First, the wiki pages can rapidly be constructed, accessed and modified, in 
hypertext format. Second, a simple mark-up scheme (usually a simplified version of HTML) is used to format the 
wiki pages, instead of the complicated HTML. Third, links to other pages, external sites, and images can be 
conveniently established through keywords. Moreover, the targets of the keywords and links need not be excluded 
when the links are built. One can append them later. Fourth, as it is an open source, each member can create, modify 
and delete the wiki pages (if they are allowed to be organizers, too). Wiki content is not reviewed by anyone before 
publication, and is updated upon being saved. Fifth, as mentioned above, wikis maintain a version database, which 
records the historical revision and content, thus enabling version management. 
 
4.2. Scaffolding Functions and Mediating Behaviors  
 
Taking social cultural theory and the construct of scaffolding into account, one can refer to different facts.  As the 
number of researches performed on scaffolding is beyond the capacity of a short work like this, and also because the 
basics concerning scaffolding seem to be the same, among the many scholarly endeavours including Cotteral and 
Cohen’s (2003) examining the role of scaffolding in learners’ autonomy acquisition, Nassaji and Cumming’s (2000) 
investigating the written interaction between a teacher and an ESL student, de Guerrero and Villamil’s (2000) 
investigating peer collaboration in a writing classroom, and Lockhart and Ng’s (1995) collaborative and probing 
instances, the authors’ attention was attracted towards Wood and Ross’ (2007) functions of support and Lidz’s 
(1991, 2003) list of behaviours mediating instruction since they seem to represent the basics of scaffolding. The 
authors have, also, made an attempt to enlighten and consolidate the application of wikis as a scaffolding tool by 
providing suggestions on how the tool may be used in and out of the classroom. 
  
4.2.1. Wood and Ross’s (2007) Scaffolding Functions and Suggestions  
 
Wood and Ross (2007) classify six different functions of support (scaffolding) provided by the tutor that can be 
enhanced by using wikis: 
    •Recruitment by means of which one can enlist the learner’s interest in the task and adhere to the requirements of 
the task. In using wikis, one can create pages having various topics to interest learners of differing tastes. Each task, 
on the wiki, could be arranged in a way that, it attracts learners of varying levels of expertise. 
    •Reduction in degrees of freedom in which the number of required constituents are reduced to simplify the task to 
reach solution. In other words, the tutor provides the rest and allows the learner to complete the parts that are 
manageable for him/her. For example, in the case of the writing skill, which wikis seem to fit best to use, one can 
provide the topic sentence or the theme and let the students do the rest. Depending on what the focus of instruction 
in every class session is, one can create pages to be dealt with by individuals or groups of students. For example, a 
page might be created titled “the unity of the paragraph”. The students can refer to different sources to write, edit 
and revise content on the unity of the paragraph. 
    •By direction maintenance, despite the learners’ limited interests and capabilities, they are kept motivated and in 
pursuit of the goal. To do this, the instructor must push the learner to risk the next step. As pointed out in number 
three above, one can, for example, do most of the paragraph and lead the learner(s) to write out the concluding 
section of a paragraph. The student could be asked to think of a good topic sentence for a paragraph lacking that 
component. 
    •Marking critical features through which certain relevant features are highlighted and accentuated and the learner 
is helped to discover the discrepancies between what has been produced to correct production. That is, one can focus 
on feedback types. For example, when a piece of writing has been posted in the wiki, other members in a team can 
go through the piece and rewrite it in a way that problems are removed through recast. The problematic sections are 
corrected in this manner and the person who has written the piece can go through the original and revised version to 
learn about his/her problems. 
    •Frustration control is another function in which stress might be reduced during problem solving. Like what was 
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mentioned above, in the case of a paragraph which has been written and revised through recast, there would be no 
red marks pointing out the problems to cause stress in the original author(s). Also, when one is writing something, 
s/he can take her/his time in doing the task without experiencing any stress. Moreover, using wikis, all the names 
could be pseudonyms and this anonymity would possibly lead to frustration control. 
    •The sixth function Wood and Ross (2007) mention is demonstrating and modelling a solution to a task. In the 
case of a writing task, one can write a paragraph and determine the main components, e.g., the topic sentence, the 
support and the concluding sections. One can write in the brackets following a sentence and show that it is the topic 
sentence or the conclusion etc. This could be done for almost anything that learners might require a model for and 
through the use of wikis they could all be produced on separate wiki pages. 
 
4.2.2. Lidz’s (2003) List of Behaviors Mediating Instruction and Suggestions 
  
Lidz (2003) discussed twelve component behaviors of adult mediating learning. If not all, most of these 
scaffolding behaviors can mediate the learning process through the tutor and also peers and could be enhanced and 
facilitated through the use of wikis. The twelve components are intentionality, meaning, transcendence, joint regard, 
sharing experiences, task regulation, praise/encouragement, challenge, psychological differentiation, contingent 
responsivity, affective involvement and change. They have been tailored and exemplified below to show the 
effectiveness of wikis to help promote learning. 
     •Intentionality has been defined by Lidz (2003) as “a conscious attempt by the mediator to influence the behavior 
of the child, which includes communication to the child of the purpose for the interaction, as well as attempts by the 
mediator to maintain the child’s involvement in the interaction” (p. 63). Through intentionality, one can consciously 
attempt to influence the learner’s actions which could be performed by attempting to keep the interaction going, 
attract the attention of the learner(s), inhibit impulsive behavior, and maintain goal orientation. Through the use of 
this online publishing tool (wikis), one can, for instance, put posts on the wiki to which the learners need to respond. 
Also, through tagging, the attention of the visitors (users) of the site is directed towards intended points. 
    •Meaning refers to “moving content from neutral to a position of value and importance; this may be done by 
affective emphasis, gesture, movement of the materials, or by stating that it is important and should be noticed.” 
(Lidz, 2003, p. 63).Regarding this component, understanding can be enhanced by highlighting the important points 
of noticing, elaborating details, and providing related information. As mentioned above, through tagging, important 
points can also be highlighted. Noticing may be enhanced by a change of fonts or making the important points bold 
or italicized. 
    •Transcendence has been defined as “promotion of cognitive bridges between the task or activity and related but 
not currently present experiences of the child; these may refer to the past or may anticipate the future” (Lidz, 2003, 
p. 64). This could, very easily, be done through the “page history” on a wiki. All previous versions could be seen 
through just a few clicks and a particular version might be selected as the best. In addition, one can enhance learning 
by comparing different versions of a written piece. 
    •By joint regard, defined by Lidz (2003) as “looking and/or commenting on an object of focus initiated by the 
child” (p.64) or the learner, the tutor tries to see the activity through the eyes of the student(s). Going through edits 
made by students, teachers can notice what students have missed consistently. Those missed or problematic areas 
and concepts can be taken up by the teacher to either elaborate on in the classroom or provide links for the students 
to refer to.  Through the use of wikis, the peers can also see the problems that arise while learning. As they review a 
friend’s written piece, peers may find it useful to focus on a particular grammatical point, for instance, to help their 
friend when they observe a sort of fossilization.  
    •Sharing of experience/ thought is defined as “communication to the child of an experience or thought the 
mediator had that the child had not previously shared or experienced with the mediator” (Lidz, 2003, p. 64). The 
mediator can tell the learners about his/her experience and inform them about similar experiences. Wikis are tools in 
which students can make beneficial use of the experiences of the others, including their peers, instructor or anyone 
anywhere in the world. 
     •Task regulation is defined as “promoting competence through manipulation of the task to facilitate mastery by 
the child” (Lidz, 2003, p. 65). The task could be manipulated to facilitate solving problems. One can tell the others 
what principle or strategy to use in solving a problem they face. Every one of the people linked to the wiki can 
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engage in regulating the tasks. In writing a paragraph, for instance, the tutor can leave links on the wiki guiding 
students to make use of different sources both on how and what to write. 
    •Praise/encouragement is defined as “promoting competence through verbal or nonverbal communication to the 
child that s/he did a good job” (Lidz, 2003, p. 65).  By posting an encouraging comment in the comment section of 
the wiki, the instructor can communicate to the learners that they are doing well, and help keep their self-esteem 
high.  
    •Creating a challenge zone refers to” promoting competence through creating a challenge zone” which “ involves 
maintenance of the activity or task within the child’s zone of proximal(or next) development” (Lidz, 2003, p. 65). 
The task the learner deals with should neither be too high nor too low for the learner’s ability concerning the 
demands it makes on the learner. Wikis could be used in a way that the introduction-body-conclusion, or the 
planning-drafting-revising-editing organization of a paragraph (Hyland, 2003) are observed by the learners such that 
students are guided to cope with the introduction section first and then move on to the body and the conclusion in a 
stepwise fashion. 
    •Psychological differentiation has been defined as the “maintenance of the idea that the role of the mediator is to 
facilitate the learning of the child, not to have a learning experience for oneself (at this time)” (Lidz, 2003, p. 66). 
Thus, one avoids competitiveness with the learner and allows him/her to achieve the goal. Using wikis would be 
quite suitable for this kind of behaviour in that learners can take their time, at home or anywhere else, to do 
assignments such as writing a paragraph. 
    •Contingent responsivity refers to the “ability to read the child’s cues and signals related to learning, affective, and 
motivational needs, and then respond in a timely and appropriate way” (Lidz, 2003, p. 66). This is a behaviour 
which is beyond non-face-to-face interactions and wikis do not seem to be capable of dealing with them. 
    •Affective involvement is the “communication of a sense of caring about and enjoyment of the child; this may be 
overt or more quietly covert, but it should be clear that there is a feeling of joy in the child’s presence with signs of 
emotional attachment” (Lidz, 2003, p. 66). Through affective involvement, one may express warmth to the learner 
and give a sense of caring and enjoyment in the task. The comment application of a wiki can be used to leave 
encouraging comments for authors. Also, because learners can take their time in writing, they might not experience 
the face-to-face stress or psychological pressure. 
    •Change is the behaviour which Lidz (2003) defines as the “communication to the child that s/he has profited in 
some way compared to the starting point” (p. 67). It could give a learner the sense of success and push him/her 
forward. This is what could be very easily observed by going to the “page history” of wikis and through few clicks 
on the versions of a paragraph or different pieces written on different occasions, the learner can notice whether s/he 
has improved. 
 
5. Conclusion 
 
Virtual communities of practice using CALL tools like wikis encompass the concept of social interaction 
(Wenger, 1991) in that they establish a networked environment where the necessary interactions within these 
communities focus around knowledge sharing particularly through tools like wikis within the membership, who may 
range from experts through to novices. Via the interaction of the expert and the novice (e.g. teacher and students), a 
neo-apprenticeship style learning, similar to that proposed by Vygotsky—scaffolding—can occur. Learners 
participating in the virtual communities are assimilated into the sociocultural practices of community and gain 
knowledge/skills from those community members positioned as masters (Lave & Wenger, 1991) and also as peers in 
their community. 
 
     Having this neo-apprenticeship style of scaffolding by the use of new tools in mind and being aware of the 
potential contributions of technology during and after graduation, instructors can use technology for its anticipated 
effects on students. Instructors need to be aware of how students learn through technology, and may be able to 
facilitate students’ pursuit of inquiries and their development of critical thinking and problem-solving skills to do 
complicated tasks like writing through the use of collaboration, communication and technology.  
 
     Moreover, the new technologies support individual and collaborative learning, classroom presentation, 
discovery/exploration, synchronous and asynchronous communication and distance learning. While some of these 
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new technologies provide environments for teaching that focus on students’ individual strengths (Nelson, 1998), 
others promote cooperative and collaborative work. Hence, instructors can effectively integrate social software into 
their courses, and can prepare their students for their future careers as lifelong learners by providing a variety of 
activities.   
    
     Noting that “technologies are set out to be mobilized for better instruction” (Gardner, 2000, p. 37), we need to 
realize how various technologies can help students to develop different capabilities and skills. It is not the 
presumption that all technologies can help all students equally, but that certain technologies can help certain 
students (Veenema & Gardner, 1996). 
 
     Among these certain technologies, and based upon the discussions on scaffolding and wikis, the authors would 
like to point out the role that wikis might play in the promotion of students’ writing capabilities. 
  
     A quick review of the affordances of wikis for the classroom shows how this new technology may fit the classes 
we have, and will have, in the future: 
    •As to the technology entry level, one gets started with a few clicks of a browser and whenever a problem arises, 
support might be available.  
    •It can be used publically as a publishing platform that anyone, anywhere in the world, can see and leave 
comments. 
    •It can help make learning meaningful as there is an audience that could be as large as the whole world. One may 
communicate with anyone anywhere in the world.  
    •Wikis encourage students to generate and respond to texts written by other students. This can enhance learning 
and development of social skills necessary for communication, cooperation, and collaboration (Dipardo & Freeman, 
1998; Farman & Cazden, 1985).  
    •Wikis might enable learners to solve the problem of assessing collaborative work which is historically difficult 
since it is impossible to know which student contributed what material. Wikis help solve the problem by making 
iterative development of the document visible to instructors through the page history.  
    •As wikis are shared online spaces, the shared server space alleviates many exchange problems that one may face 
through the use of other tools like emails and blogs. 
    •The use of this tool does not require any particular hardware or software to be installed. The tool is simply 
accessible through a web browser (Correndo, Alani, & Salvadoes, 2009). 
    •Since wikis are hypertextual, they make it possible to link directly to references and resources that support the 
wiki’s position (Scalletta, 2006). 
    •And last but not least, “as we continue to move toward a world when everyone has access to ideas and when 
collaboration is the expectation rather than the exception, wikis can go a long way toward teaching our students 
some very useful skills for their future” (Richardson, 2010, p.59). 
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